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Abstract: The purpose of this assignment is to identify and apply some criteria with the aim 

of evaluating the textbook used in a particular teaching context. In the first part, there is a 

description of the current teaching and learning situation with reference to learners’ profile, 

their needs and preferences, the aims and objectives set by the official curriculum and some 

constraints. In the second part, there is a presentation of the textbook to be evaluated with 

reference to its internal and external characteristics. Then, in the third part, there is a brief 

literature review on textbook evaluation with reference to its phases, methods and the 

prioritizing criteria for it. In the 4th part, there is a presentation and justification of the 

textbook evaluation criteria, while in the 5th part, there is implementation of the textbook 

evaluation criteria. Finally, there is a conclusion, summarizing all the theoretical and practical 

concepts mentioned in the previous stages and presenting the final results of the particular 

textbook evaluation. 

 

1. Description of the teaching/ learning situation. 

a. Learners needs – preferences 

The EFL learners are 16 Greek students (9 male and 7 female ones) aged 12 to 13 years old, 

attending the first grade of a Greek junior high school. All learners are monolingual and they have 

been learning English from the first grade of primary school. At the same time, they have a quiet 

positive stance towards English as a foreign language and they are really motivated to participate 

actively in the whole learning process. Their competence level ranges from intermediate to upper-

intermediate (B1-B2) according to the CEFR (2021). Moreover, their needs and learning preferences 

have been investigated through their teachers’ needs analysis via a questionnaire as such kind of 

knowledge is of paramount importance for the appropriate design and development of a course 

(Brown, 1995; Richards, 2001; Davies, 2006). While answering it, learners stated that they preferred 

speaking and listening, while their favorite mode of working was group- pair work. Additionally, they 

expressed their interest in using technology and web tools and playing games in the EFL class. Also, 

they supported that they preferred learning by doing and not memorizing or dealing with drills. 

Finally, technology, applications, daily routine and sports seemed to be the most appealing topics for 

them, while they claimed that they mostly learned English in order to interact and communicate with 

others and find a good job (extrinsic motivation, Dornyei, 1998) (see Appendix Ι, p.IV).  

 

b. Aims and objectives of the curriculum for A’ Grade of Junior High School 

According to the CEFR (2001), B1 learners are required to comprehend familiar topics to them, 

communicate with others effectively, produce brief meaningful texts, narrate their experiences and 

describe facts, and justify their opinions using suitable arguments (see Appendix II, p.V). Also, 

according to the Newslearning system, EFL Learning includes differentiated instruction, the use of 

multiliteracies, mediation and alternative assessment (Dendrinos & Karavas, 2013). 

 

c. Presentation of the textbook to be evaluated 

 The coursebook used in the particular level is called ‘B1 for all’. It is composed of 20 units, each 

one of them divided into two lessons, including reading, vocabulary, grammar, writing, speaking and 

listening, while at the same time it is accompanied by a grammar-oriented book and a writing book. 
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As mentioned in the book (Illustrated in Appendix III, p.VIII), it is an exam-oriented book, whose aim 

is to prepare learners to take part in B1-level exams. For the above reason, it focuses mostly on the 

proper and appropriate use of vocabulary and language, reading and listening comprehension instead 

of creative tasks, interactional activities, such as role playing and games. Thus, the common European 

framework of reference’s goals are met, while communicative competence, mediation and cultural 

awareness are focused on. Finally, there are no differentiated activities for learners, as they are all 

provided with the same activities that focus on achieving a specific language skill. 

 

d. Teaching context (constraints and teaching style) 

Regarding the particular teaching context, there are various constraints to deal with, such as time 

availability, technological equipment and class size (Karavas, 2004) (Appendix IV, p.IX). To begin 

with, lessons are held three times a week for 45 minutes a time, which is an inadequate and limited 

amount of time for the appropriate preparation of learners for B1- level exams by the end of this 

school year (time allowance). Additionally, there is limited space in class and the sitting arrangement 

is fixed because of it.  Finally, the technological equipment is poor and usually, there is no internet 

access, causing trouble leading the teacher to make any necessary changes.  Regarding the 

teaching style, the teacher is seen as a facilitator, collaborator, consultant and non- directive 

(Kullman, 1998; Richards, 1990: 15) who takes into consideration learners’ needs, interests and 

preferences (Rogers, 1999), respects their need to participate actively in the whole learning process, 

while at the same time assigns a learner-centered character to the course, since the aims, goals, 

material development are determined based on their special needs. Also, she uses team/ pair-work 

activities (Brookfield, 1995) and communicative tasks, integrates technology in the learning process 

and aims to improve their social and interactional skills (Bailey et al., 1996; Farrell, 1999) and 

develop their autonomy and learning independence (Richards, 1998) (Appendix IV, p.IX). 

 

2. Literature review on textbook/ material evaluation 

According to Rea-Dickins & Germaine (1992), evaluation is an ongoing, systematic and principled 

process (Alderson, 1992) aiming to collect all the necessary information in order to make proper 

decisions and improve educational practices. Evaluation can be product-oriented (the focus is on the 

goals and objectives of a program), static-oriented (the aim is to determine the effectiveness of a 

course), process-oriented (the focus is on the manner according to which decisions are made and 

teaching takes place) and finally, decision- facilitation (educators evaluate themselves). According to 

Weir & Roberts (1994: 41-2) there is no unique or suitable evaluation process of a course, while there 

are many reasons why it should take place. First of all, according to Seyed (2016: 5) evaluation should 

be held in order to provide feedback to the stakeholders to make decisions. Additionally, it contributes 

to the improvement or change of the whole educational process and it indicates whether learners have 

the required knowledge or not. Finally, it assesses the whole course and its final results.  

 

2.1 Evaluation phases/ stages of textbook evaluation 

According to Rea-Dickins & Germaine (1992), evaluation is an intrinsic part of the teaching 

process, while its purposes can be many, such as accountability (summative evaluation), curriculum 

development (formative evaluation), feasibility of a project (baseline evaluation) and teacher self-

development.  Summative evaluation is held by the end of a course or a school year and it focuses on 

a product/ final result and not on the improvement of the course while its held (Rea-Dickins & 

Germaine, 1992: 24). Formative assessment is an ongoing and endless process that focuses on the 

strengths and weaknesses of a course and it is held throughout the course in order to make decisions 

upon its improvement, so as to be more effective, successful and suit learners’ needs. According to 

Boud & Falchikov (2006: 400) both types should be held as the provide precious information for a 

course. Finally, baseline evaluation assesses the need for a project and it contributes to its planning, 
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while teacher self-development evaluation offers teachers the chance to receive meaningful feedback 

about their own knowledge, skills and performance in the EFL classroom and make any necessary 

changes and improvements. 

Evaluation is a principled process and there are various steps that should be followed in order to 

make it valid and effective. To begin with, planning (who my learner is, what his needs are, who 

evaluates what) is the first step, since the teacher-evaluator should define the boundaries of evaluation 

and its framework (why, who, when, what procedures/ what aspects will be evaluated), while then he 

should start designing the suitable instruments (questionnaire) in order to collect important 

information. After collecting it, he should interpret it thoroughly in order to decide about the changes 

required. Then, he should analyze findings in order to take action/ measures for the whole teaching/ 

learning process. Concerning textbook evaluation, it is a conscious or unconscious procedure carried 

out by teachers, while it is not held at once (Sheldon, 1987: 245). According to Rea- Dickins & 

Germaine (1992) and Breen (1992), there are three phases that should be followed. The first, baseline 

evaluation where materials to be used are evaluated, the second, formative evaluation, where the 

whole teaching and learning process and the use of materials are evaluated and finally, summative 

evaluation, since the outcome of learners’ use of particular material is evaluated through testing, 

questionnaires and self-assessment.  

Finally, it was mentioned that learners should take part in the evaluation of a course or material, so 

as to make it more effective based on their needs. 

 

2.2 Textbook evaluation methods 

Textbooks are not a sequenced collection of activities, but instead they apply the goals set in the 

beginning of a course into practice (Nunan, 1998: 210). For this reason, they have a vital role in the 

whole teaching and learning process and they should be evaluated. Some of the methods used in order 

to collect data are questionnaires, interviews, pupil diaries, recordings and field notes (Hopkins, 1989: 

51), while teachers are given many options to do so. For example, they can keep diaries, record parts 

of a lesson and compare, observe their colleagues’ classes, ask learners to complete a questionnaire 

and discuss with their students about their expectations/ outcomes of a program. Finally, according to 

Hutchinson (1987), the priority of an evaluation should be to identify the stakeholders’ or learners’ 

needs, define the course’s aims and detect any possible constraints.  

 

2.3 Prioritizing of criteria for textbook evaluation- Importance of criteria 

According to Hutchinson (1987), teachers should always set some priorities in evaluating a 

textbook. First of all, they should describe, identify, define and analyze the principles of a particular 

teaching situation, referring to learners’ needs, the goals set by the curriculum and the possible class 

constraints. Also, they should determine the evaluation criteria and then, list them in order of priority. 

Finally, they should draw conclusions upon the effectiveness of the material and the course.  

According to Sheldon (1987), textbook checklists evaluate textbooks in a particular teaching 

situation each time, while at the same time they are considered to be descriptive and not prescriptive. 

Regarding textbook evaluation checklists, there are numerous among which, McDonough & Shaw’s 

(1993: 67-78), Grant’s checklist (1987), Sheldon’s checklist (1987), Cunningsworth’s (1995) and 

Breen & Candlin’s Checklist. 

 

3. Presentation and Justification of Textbook Evaluation Criteria- Implementation of criteria 

The particular textbook will be evaluated by the teacher- evaluator of the course, both externally 

and internally as well. 
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    3.1 External evaluation 

In the first part of the particular textbook evaluation, the focus is on external evaluation, which 

focuses on the introduction, the blurb and the table of contents of a book. According to O’ Brien 

(1999), external features of a book are the ones that somebody can take into account in order to 

understand the goals of the coursebook without reading it. Some of them are the cost, the availability 

and access to its material, its blurb, content pages, layout and illustrations.  

The cover of the particular coursebook (see Appendix VI, p.XIII) is quite appealing and attractive 

to learners as it is blue and white and some children of their age are depicted on it. The title is quite 

big in size and bold, while the paper is quite glossy. The blurb of the book includes the content of it, 

its main goals, its main and supplementary components and finally, learners’ level of proficiency and 

the publishing organization. Regarding the contents page of the textbook (Appendix VII, p.XIV) it 

offers learners and teachers the chance to explore the coursebook’s organization and topics to be 

discussed. It includes the lessons to be taught, titles of the units and subunits, grammar focus and the 

page number where learners can find the particular units, making them at the same time aware of the 

length of a unit, while the terms functions/ use, vocabulary, speaking, listening, reading and writing 

are missing. The textbook’s topics (shopping, technology) are really interesting to learners, as it was 

concluded by the needs analysis carried out, teachable (Cunningsworth, 1995) and appear in order of 

difficulty. In the end of every unit, there are some revision pages, revising the vocabulary and 

grammar taught in each unit. Finally, the layout is clear and the illustrations and pictures of the book 

(see Appendix VIII, p.XVII) show real-life activities/ ideas and not fictional or imaginary (Karavas, 

2004), while their colours are very bright and vivid, making them especially eye- catching for 

learners. On the other hand, there is no free space provided to learners to take notes, since almost the 

whole pages are covered by texts, pictures and exercises.  

Moreover, concerning the textbook evaluation checklist (Appendix V, p.X;  Appendix IX, 

p.XXIV), the particular exam-oriented coursebook addresses 16 B1 level learners (CEFR, 2001) 

attending the first grade of a Junior High School aiming at taking part in B1-level exams. It is bought 

by learners and distributed to them at school every year, while at the same time it is a well-known 

best-selling textbook, available at every bookshop. It includes 20 units, each one of them is 

subdivided into 2 subunits, including vocabulary in lists (with Greek translations), reading, listening 

and speaking activities. It is also accompanied by two supplementary books (Grammar book and 

writing book) and audio-visual material, which according to learners is quite interesting to them, as it 

has to do with many aspects that concern them in their everyday life. Every unit (3a, 3b) requires six 

hours (two weeks) to be taught successfully (45 minutes each time), in case there are no unexpected 

obstacles and constraints. Moreover, the textbook includes quizzes and tests in the end of every unit, 

so as to revise all the concepts taught and detect learners’ needs or weaknesses so as to replan and 

modify the course and set new objectives. Additionally, the textbook and its components is the main 

core course and additional material designed and developed by the teacher or learners are used, too. 

Finally, the textbook represents a realistic picture of society without any racist or discriminating ideas 

and it respects the equality of the two sexes, while it follows the goals (integration of technology, 

collaboration, mediation and self-assessment) set by the Greek Ministry of Education. However, 

differentiated activities are missing as the book addresses all B1 learners in the same way. but they are 

provided by the EFL teacher. 

 

3.2 Internal evaluation 

Regarding the internal evaluation (Appendix. V, p.XII; Appendix IX, p.XXV), it is a thorough and 

in- depth process that assesses a particular unit of a textbook in detail, so as to indicate if the 

assumptions made in the external evaluation are verified or not (McDonough & Shaw, 1993: 75). The 

unit of the textbook to be evaluated is the third, including lessons 3a/ 3b (see Appendix. VIII, p.XVI; 
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Appendix VIII, p. XX).  In this unit, there is integration of most language skills, as in the beginning 

vocabulary is taught and practiced and then, speaking (both guided and free) and reading (reading text 

and tasks) follows. Afterwards, in unit 3a listening takes place towards the end of the unit, while in 

3b, there are speaking tasks instead. Writing is not integrated equally in this book, since there is 

another book used aiming particularly at improving learners’ writing skills. Moreover, apart from the 

profound speaking and listening tasks, these skills are integrated in other parts, too, such as in reading 

comprehension, as learners, listen to the texts they are required to respond and give answers. Apart 

from the integration of skills, which is a prerequisite by Common European framework of Reference 

(see Appendix. II, p.V), there is task sequencing in terms of their level of difficulty, as learners move 

from exercises requiring shorter answers to more open ones, requiring free expression. Also, listening 

and recordings are not authentic, but rather act out by performers in the studio, as there is no 

background noise, while the vast majority of speaking tasks are not communicative, real-life and 

meaningful and there is no collaboration and interaction. (Tomlison, 2016) among learners (only 

when the teacher asks them to), but rather they focus on learners’ ability to respond well and complete 

them and not engage in genuine interaction and communication. Furthermore, most of the exercises 

are related to learners’ needs and interests (music contest, favorite singers) and they address learners 

of different learning styles, such as visual and aural, but no haptic to the extent they should. 

Additionally, the initial vocabulary exercises of every unit (see Appendix. VIII, p.XVI, ex. 1,2,3,4; 

Appendix VIII, p.XX) give a self-study character to the coursebook, as learners can practice on their 

own the already taught vocabulary, which can be found above these exercises. Finally, the topics 

presented and discussed are quite motivational for learners and appropriate for their needs and 

interests (Banegas, 2011), while special focus is given on form and meaning.  

 

4. Presentation of results/ Conclusion 

The textbook used by the particular group of learners called ‘B1 for all’, was assessed both 

externally and internally, as well. According to the findings of this detailed evaluation, the particular 

textbook addresses most of learners’ needs and interests, and their level of proficiency, while it is 

well-structured and there is integration of almost all skills (Appendix IX, p.XXIV). Additionally, most 

of the objectives set by the Common European Framework of Reference are achieved. Also, its layout 

and overall appearance make it quite friendly to learners, while it is accompanied by supplementary 

material and books. Finally, all the topics and exercises are presented in a quite positive way and there 

is task-sequencing. On the other hand, there is lack of authentic listening input and speaking tasks, 

where learners could engage actively in peer and group work, while at the same time there is no real 

and purposeful communication. Furthermore, there are no differentiated tasks suitable to learners’ 

needs and learning styles. Additionally, according to the suitability of materials, there are four factors: 

the usability. the generalizability, the adaptability and the flexibility. According to them, materials are 

integrated and incorporated in the syllabus, while at the same time they suit the objectives set. Also, 

they are useful for all groups and they can be easily adapted when necessary. For example, some 

speaking and listening activities, such as videos and recordings can be added before and after reading 

texts, or they can be modified in order to become more meaningful and interactional and engage 

learners to interact and exchange purposeful ideas. Thus, there is need for future improvement of the 

coursebook, so as to serve learners’ needs. 

 Finally, we must emphasize the important and effective role that digital technologies play in the 

field of education and evaluation. These technologies, which include mobile devices (31-39), a variety 

of ICTs (40-76), AI & STEM ROBOTICS (77-95), and games (96-99), facilitate and enhance 

educational procedures such as assessment, intervention, and instruction. Additionally, the use of 

ICTs in conjunction with theories and models of metacognition, mindfulness, meditation, and 

emotional intelligence cultivation [100-145], as well as with environmental factors and nutrition, 

accelerates and improves educational practices and outcomes more generally, especially in the 

assessment and evaluation activities of education [27-30]. 
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Appendices 

Appendix I 

                                                 Learners’ needs 

Age   12-13 years old 

Proficiency in English B1- B2 level 

L1 Greek Language/ monolingual learners 

Academic Level 1st grade of Junior High School 

Reasons for learning English 1. Interact with others 

2. Find a good job in the future 

Attitude to English language Positive stance towards English as a Foreign Language 

Previous language experience Learners started learning English when they were in 

the 1st grade of primary school 

General expectations 1. To be able to communicate with others using 

English 

2. To succeed in B1 exams 

Preferred learning styles 1. Leaning by doing/ not memorizing 

2. Learning through goup- pair work 

Gender distribution 9 male and 7 female learners 

Interests Technology, music, daily routine, sports 
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Appendix II 

       Aims and Objectives of the CEFR for the B1-level learners 
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Aims and Objectives of the Greek Ministry of Education 
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Appendix III 

The aims and objectives of the textbook 
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Appendix IV 

                                                   Constraints 

The institution and the program 

Level within the educational 

system 

Junior High School (1st grade/ B1 level according to 

the CEFR) 

Public/ Private Sector Public School 

Role of target language English as a foreign language 

Timetable English taught 3 times a week for 45 minutes each 

time- limited amount of time for the appropriate 

preparation of EFL learners for B1 exams 

Class size 16 learners 

Physical Environment EFL classroom- limited place 

Fixed sitting arrangement 

Role of L1 Greek is used when necessary or in cases when the 

teacher/ learner wants to make comparisons with 

his/her L2 

Avalability of Resources Poor technological equipment 

Limited internet access 

 

Teacher Factors 

Teaching experience The teacher has experience in teaching and preparing 

learners for exams 

Methodological competence 1. assigns group-pair work tasks to learners 

2. takes into account learners’ needs 

Teacher’s Role Facilitator, collaborator, consultant, non-directive 

Time availability for preparation The teacher needs more time in order to manage 

everything so that everything runs smoothly in class 

Beliefs about teaching/ learning 1. Learners should be given more chances to 

interact and engage in purposeful tasks 

2. They should become autonomous and 

independent learners 
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Appendix V 

                                          Textbook Evaluation Checklist 

External Evaluation 

       

1 

       

2 

      

3 

      

4 

      

5 

1. The textbook includes a detailed table of contents      

2. The textbook includes its goals and objectives      

3. The textbook includes a list with its supplementary 

components 

     

4. The textbook’s contents page includes a detailed 

description of the topics to be discussed 

     

5. The textbook’s contents page shows the overall structure 

of the book 

     

6. The textbook’s contents page includes grammar focus      

7. The textbook’s contents page includes functions/ uses      

8. The topics to be taught included in the contents page are 

organized in order of difficulty 

     

9. The cover of the textbook is appealing to learners      

10. The cover of the textbook includes graphics/ pictures 

familiar to learners 

     

11. The title of the textbook is big in size      

12. The cover of the textbook is glossy      

13.  The textbook has a clear layout      

14. The illustrations/ pictures of the textbook depict real-life 

things 

     

15. The illustrations/ pictures of the textbook depict fictional 

things 

     

16. The colours of the pictures are eye-catching       

17. The textbook includes extra activities for further practice      
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18. There is plenty of space in the book for note-taking      

19. The pricing of the book is reasonable/ affordable      

20. The textbook is easily accessible/ available to everyone      

21. The textbook addresses learners’ needs and interests      

22. The textbook is suitable for learners’ level of proficiency      

23. The textbook is taught within a reasonable amount of time      

24. The textbook’s evaluation is mostly summative      

25. The textbook’s evaluation is mostly formative      

26. The textbook follows the goals set by the CEFR      

27. The textbook follows the goals set by the Greek Ministry 

of Education 

     

28. There are differentiated activities suitable to the needs of 

all learners 

     

29.  The textbook is accompanied by its supplementary 

material 

     

30. The textbook is accompanied by a teacher’s book plenty of 

useful tips / additional notes 

     

 

 

 

 

 

 

Internal Evaluation 

       

1 

       

2 

      

3 

      

4 

      

5 

1. In the textbook, there is equal integration of skills      

2. In the textbook, the tasks are organized and presented 

according to the level of their difficulty (easier to more 

difficult ones) 

     

3. The recordings of the textbook are authentic      

4. The recordings of the textbook are recorded in the studio      
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5. The speaking tasks of the textbook are communicative      

6. The activities of the textbook are relevant to learners’ 

interests (music contest) 

     

7. The textbook includes pair-group work activities      

8. The activities of the textbook address learners of different 

learning styles 

     

9. The textbook includes some self-study theory and tasks      

10. The topics of the textbook to be discussed are culturally 

appropriate for all learners coming from different cultural, 

political and economical backgrounds 

     

11. The focus of the book is on grammar      

12. The focus of the book is on meaning      

13. The textbook is the only material of the course      

14. The textbook is accompanied by further material      

15. The textbook is used by all learners in the same way      

16. The textbook is interesting for learners      

17. The textbook is communicative      

18. The textbook provides efficient guidance to learners when 

necessary 

     

19. The textbook motivates learners to participate actively       

20. The textbook prepares learners successfully for B1- level 

exams through its various exam-oriented activities 

     

 

 

 

Appendix VI 

The cover of the textbook 
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Appendix VII 

The contents page of the textbook 
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Appendix VIII 

Unit 3 of the textbook 
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Appendix IX 

Results of the Textbook Evaluation  

External Evaluation 

       

1 

       

2 

      

3 

      

4 

      

5 

1. The textbook includes a detailed table of contents   X   

2. The textbook includes its goals and objectives     X 

3. The textbook includes a list with its supplementary 

components 

    X 

4. The textbook’s contents page includes a detailed 

description of the topics to be discussed 

   X  

5. The textbook’s contents page shows the overall structure 

of the book 

    X 

6. The textbook’s contents page includes grammar focus     X 

7. The textbook’s contents page includes functions/ uses X     

8. The topics to be taught included in the contents page are 

organized in order of difficulty 

    X 

9. The cover of the textbook is appealing to learners     X 

10. The cover of the textbook includes graphics/ pictures 

familiar to learners 

   X  

11. The title of the textbook is big in size     X 

12. The cover of the textbook is glossy     X 

13.  The textbook has a clear layout     X 

14. The illustrations/ pictures of the textbook depict real-life 

things 

    X 

15. The illustrations/ pictures of the textbook depict fictional 

things 

 X    

16. The colours of the pictures are eye-catching     X  

17. The textbook includes extra activities for further practice   X   

18. There is plenty of space in the book for note-taking X     

19. The pricing of the book is reasonable/ affordable    X  
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20. The textbook is easily accessible/ available to everyone    X  

21. The textbook addresses learners’ needs and interests     X 

22. The textbook is suitable for learners’ level of proficiency     X 

23. The textbook is taught within a reasonable amount of time  X    

24. The textbook’s evaluation is mostly summative   X   

25. The textbook’s evaluation is mostly formative   X   

26. The textbook follows the goals set by the CEFR     X 

27. The textbook follows the goals set by the Greek Ministry 

of Education 

  X   

28. There are differentiated activities suitable to the needs of 

all learners 

X     

29.  The textbook is accompanied by its supplementary 

material 

    X 

30. The textbook is accompanied by a teacher’s book plenty of 

useful tips / additional notes 

   X  

 

Total:    120/150 

 

Internal Evaluation 

       

1 

       

2 

      

3 

      

4 

      

5 

1.  In the textbook, there is equal integration of skills   X   

2.  In the textbook, the tasks are organized and 

presented according to the level of their difficulty 

(easier to more difficult ones) 

    X 

3. The recordings of the textbook are authentic X     

4. The recordings of the textbook are recorded in the 

studio 

    X 

5. The speaking tasks of the textbook are 

communicative 

 X    

6. The activities of the textbook are relevant to 

learners’ interests (music contest) 

    X 

7. The textbook includes pair-group work activities   X   
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8. The activities of the textbook address learners of 

different learning styles 

  X   

9. The textbook includes some self-study theory and 

tasks 

   X  

10. The topics of the textbook to be discussed are 

culturally appropriate for all learners coming from 

different cultural, political and economical 

backgrounds 

    X 

11. The focus of the book is on grammar   X   

12. The focus of the book is on meaning   X   

13. The textbook is the only material of the course X     

14. The textbook is accompanied by further material     X 

15. The textbook is used by all learners in the same 

way 

 X    

16. The textbook is interesting for learners     X 

17. The textbook is communicative  X    

18. The textbook provides efficient guidance to 

learners when necessary 

  X   

19. The textbook motivates learners to participate 

actively  

    X 

20. The textbook prepares learners successfully for 

B1- level exams through its various exam-oriented 

activities 

   X  

 

Total:          82 / 100 

Grand total:        202  /250 
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