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Abstract: The aim of the particular article is to design a one-day program for a 

specific group of teacher-trainees. In the first part, there is a description of the training 

context, including trainees’ characteristics, the main goal of the program, its location, 

duration and the resources to be used. In the second part, there is a detailed analysis of 

the course, including the content, its objectives, the stages, the procedure and the 

materials to be used, while at the same time, there is a critical evaluation of it with 

relevance to literature. In the third part, there is a critical discussion of the choices and 

approaches mentioned in the previous parts. Finally, there is a conclusion including 

all the concepts discussed. 

 

1. Description of the training context 

      a. Characteristics of the trainees  

 The particular one-day voluntary program called ‘How to say goodbye to bullying at school’ 

addresses thirty in- service teacher- trainees holding a university degree in ELT, while the majority 

has participated in many EFL seminars and workshops in the past and has experience in teaching 

English as a foreign language to all age- level learners. During this program, they will be motivated to 

engage actively in it and explore every aspect thoroughly. Additionally, the group is quite 

homogeneous, as all participants are Greek teachers teaching English to students of elementary school 

for more than four years.  

 

       b. Characteristics of the program 

 This one-day program on bullying at school will take place at Democritus Research Centre, which 

is a well-known research center in Athens, where numerous teacher training and development courses 

are held throughout the whole year and it will last around six hours. Moreover, a wide range of 

resources will be used, such as worksheets, laptops and projectors, while trainees will be asked to 

bring a brief written description of their teaching situation. After completing the program, they will be 

given a relevant certificate, asserting that they have successfully attended it and participated in every 

activity, providing and receiving meaningful feedback. 

 

      c. Aims of the course 

 The main aim of the course is to make teacher- trainees more aware of bullying situations at 

school and encourage them to take action in order to deal with it effectively. Additionally, they will be 

given the chance to make decisions and suggestions based on their own needs and learning style, 

assigning thus a quite flexible trainee- centered character to the course.  
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2. Analysis and Rationale of the course 

The trainer- developer of the particular course followed Grave’s (1996:13) framework for TESOL 

course design. 

In the beginning, she conducted a Needs Assessment so as to decide what the trainees actually 

need or how she should address them based on their needs and interests. Also, she took into 

consideration possible constraints. Based on the findings, she selected the topic and determined the 

goals, that is what the course aims to achieve (Wallace, 1991:143) and its main objectives (more 

specific and measurable) (Wallace, 1991: 144-145). Then, she conceptualized the content by stating 

what would be included in the particular course and the process that would be followed in order to 

achieve the set goals and objectives. In the next stage, she developed meaningful material and 

activities, based on the trainees’ needs, interests and experiences and determined her role as a 

consultant, facilitator, collaborator and non-directive in the whole process (Kullman, 1998; Richards, 

1990: 15). Then, she organized the content and the relevant activities and finally, made decisions 

upon trainees’ assessment and the effectiveness of the course. 

Apart from Grave’s course design framework (1996:13), the teacher trainer took into consideration 

the principles of adult education in order to design and develop the course appropriately, making it 

thus effective and successful. According to these principles, adult learners are considered to be 

autonomous, self-directed and independent (Levine, 2005) and learn mostly because of their 

experiences (Rogers,1999). In addition, they are able to make informed decisions for their classrooms, 

while their motivation, expectations from a course to be held and their intentions to participate in it 

are clear. Furthermore, they have their own models of learning. According to Rogers (1999), they 

learn best by interacting and cooperating with others instead of receiving steer knowledge (Kokkos, 

1998), they use their critical thinking skills instead of memorizing and they prefer learning through 

exploration and experience. Moreover, they clearly show their need to participate actively in the 

whole teaching and learning process, assigning a trainee-centered character to the course (Nunan, 

1988), while they learn by imitating and practicing (O’Brien, 1981). 

During this 6-hour-course, the teacher- trainer uses a variety of engaging teaching processes, such 

as role-playing in groups or pairs, jigsaw learning, brainstorming tasks, group- pair work activities, 

creative projects, buzz and cross-over groups (Ellis, 1986), while data is provided to teacher - trainees 

through the use of technological tools, such as YouTube videos, two tasksheets and continual and 

constructive peer- feedback. Throughout this course on bullying, trainees will activate their 

background schemata, improve their knowledge and skills, decide upon various issues related to their 

own learning, develop their professional and language development and enhance their cooperation 

and interaction with others, such as the other trainees. Finally, they will be given the chance to apply 

both their pre-existing and their new knowledge into practice during many pair/ group-work tasks and 

activities or even work individually and autonomously. 

 

3. The course 

The aim of the particular program is to equip teacher- trainees with the necessary knowledge on 

how to deal with bullying at school effectively by activating their background schemata through 

numerous activities, skills in order to eliminate and decrease bullying incidents and encourage them to 

obtain a positive attitude and empathy towards the students that suffer from it and face its 

consequences on a regular basis. Some of the objectives are to develop trainees’ empathy to bullied 

students at school, enhance their skills through pair- group work and contribute to their autonomy in 

order to make decisions upon their learning. 

In the beginning of the program, the teacher- trainer presents the topic briefly within twenty 

minutes and groups teacher- trainees in order to engage them in a brainstorming activity. In this task, 
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they are supposed to write down numerous words related to bullying. The purpose of the activity is to 

activate their background schemata and introduce them smoothly to the topic of the course. Then, the 

teacher- trainer distributes two different tasksheets to all trainees and asks them to look at the picture 

of the first task and in pairs, answer the questions that follow. So, trainees participate actively in the 

whole process by making predictions and providing answers. In the end, they exchange meaningful 

peer feedback relevant to their previous experiences. Then, trainees are required to watch a YouTube 

video on bullying and take notes individually either as if they were the victim/ bullied of the story 

(tasksheet A) or the victimizer/ bully (tasksheet B). The purpose of the task is to motivate learners 

through the use of technology to participate by putting them in a real- life context, while at the same 

time their comprehension is checked.  Then, they are supposed to present the story they attended in 

pairs from their own perspective as victim/ victimizer and exchange meaningful and constructive peer 

feedback (Farrell, 1999). After this activity, trainees are asked to participate in a pair role- playing 

activity, pretending to be either a 12-year-old bullied student who reports a bullying experience he 

had at school to a psychologist or the psychologist himself. In this way, trainees act out a real- life 

dialogue, cooperate with their peers and interact for a meaningful reason, that of asking for help 

because of a difficult situation or experience they had. In the end of this activity, trainees decide to 

take part in a second group- role playing activity, where a 16-year-old bully bullies a student and 

trainees should report this bullying incident to the headmaster of the school, assigning in this way 

roles to all trainees as the bully, the bullied, the classmate and the headmaster of the school. Thus, 

interaction and collaboration are promoted and developed through this purposeful and communicative 

activity, whose goal is to share and report an incident successfully when necessary. Afterwards, 

trainees form buzz groups (groups of trainees discuss a topic briefly in order to come up with new 

ideas) (Wallace, 1991: 44-47) and discuss the previous bullying incident, expressing their personal 

feelings, their inner thoughts, their own experiences and their possible reactions to a similar situation. 

Later, they form cross-over groups (the whole class forms groups and then, one or two members of 

each group moves to different groups in order to share their ideas) (Wallace, 1991: 44-47) and they 

collect a variety of ideas in order to design and develop a creative anti-bullying song suitable to their 

learners’ needs and interests. In this jigsaw learning activity, all learners participate equally, while 

communication, interaction, collaboration and creativity are promoted and further developed. After 

completing this task, trainees form 6 groups of 5 in order to create a meaningful poster, including anti-

bullying quotes and phrases. So, they cultivate their imagination and they use their creativity as well. 

Then, they assign different roles to each other, such as coordinator, editor or writer and they decide to 

make an online- antibullying fairytale with the use of technology and more specifically a webtool, 

called Storyjumper. Finally, they choose a representative of every group to give a lecturette to 

everyone (Wallace, 1991: 44-47), sharing precious information about their anti-bullying fairytale, the 

problems that bullying can cause to the psychology and the mentality of a bullied person- student and 

suggest some possible solutions or provide measures in order to deal with it effectively, practicing in 

this way their presentation, demonstration and critical thinking skills, too. 

 

4. Discussion 

The particular 6-hour-course called ‘How to say goodbye to Bullying at school’ includes elements 

of teacher training (Freeman, 1989: 42) and it fosters teacher development (Beaumont, 2008) as 

trainees are taught how to prevent bullying at school, but on the other hand it aims to develop them 

both personally and professionally. According to Freeman (1989:42), ‘Teacher Training’ is a process 

of intervention focusing on the improvement of teacher trainees’ knowledge and skills, while, 

‘Teacher Development’ is a continual and endless process of influence aiming at learners’ attitude and 

awareness and its main goal is to develop teacher- trainees both as human entities and professionals.  

Moreover, in this anti-bullying course trainees apply all their theoretical knowledge into practice, 

which leads them to effective teaching and learning. Furthermore, this trainee-centered course follows 
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the Reflective Model of teacher education (Wallace, 1991), since teacher-trainees participate actively 

in new experiences, recall their past ones (Lawler & King, 2000), work autonomously (Richards, 

1998), engage in group-pair work (through buzz and cross- over groups), maximizing thus their 

cooperation and collaboration skills (Bailey et al., 1996). In addition, the conception followed is the 

Art/ Craft conception of teacher education (Freeman & Richards, 1993; 206) due to the fact that 

trainees make their own decisions upon their learning and learn new things through exploration, 

discovery and trial. Additionally, the main focus of the course is on knowledge (what is bullying), 

skills (what trainees can do to prevent it) and attitude (enhancing trainee’s positive stance to it), while 

at the same time, most of Streven’s principles (1974) such as personal education (bullying at school), 

general training (feeling empathy for the bullied students) and specific training (integration of 

technology in the course, development of skills so as to cooperate and deal with bullying) are met. 

So, concerning the conceptions and models of teacher training, Streven’s features and Grave’s 

framework on course development (1996: 13), trainees’ needs are given priority, while at the same 

time they will improve and develop themselves in numerous ways. Many elements of experiential and 

exploratory learning are included in the course (Kourkouli, 2015), such as group-work (Brookfield, 

1995) through continual and meaningful dialogue in a cooperative and non-competitive or 

judgemental environment, self/ peer observation, which is a basic research technique, demonstration 

and reflective practice. Regarding reflective practice (Clarke, 2006; Conway, 2001; Dintelman, 2000; 

Reiman, 1999; Tillema, 2000), trainees learn through their own experiences rather than in traditional 

ways, such as the steer transfer of knowledge by the teacher- authority. In other words, according to 

Wallace (1991), there is a combination of received and experiential knowledge rather than simple 

transmission of it. Concerning the trainer’s role, she will facilitate the whole process when necessary 

and allow trainees to explore every aspect thoroughly, either individually or in pairs/ groups using 

appropriate tasksheets in order to share experiences and opinions (Farrell, 1999; Kotsiomyti, 2010) 

and adjust the course to their profile, needs and interests (Rogers, 1999). Finally, meaningful feedback 

will be provided to teacher trainees throughout the course, so as to ensure that it runs smoothly and 

the aims and objectives set are achieved.   

 

5. Conclusion 

The particular 6-hour-course called ‘How to say goodbye to bullying at school’ is designed to 

address thirty EFL teacher- trainees in order to develop themselves both personally and professionally 

and enhance their linguistic and teaching competence. It follows the Reflective Model as teacher 

trainees are provided with the chance to become reflective in order to understand the strengths and 

weaknesses of their teaching/ learning. Furthermore, the course follows the Art/ Craft Conception of 

Teacher Training Education, since learners are encouraged to discover useful things through a 

decision- making process, reflection and the integration of technology (Freeman & Richards, 1993; 

Richards & Ur, 1990). Moreover, it focuses mostly on learners’ knowledge, skills and attitude. 

Additionally, trainees apply all their theoretical knowledge into practice, which is a fundamental 

factor for the effectiveness of a teacher training and development course (Crandall, 1994; Johnson, 

1996; Richards, 1990).  Finally, the specific course is a trainee- centered course as it permits trainees 

to manage and have control over the purpose, product and form of their own training and learning 

(Bartlet, 1990; Mann, 2005), while at the same time it develops their autonomy, independence and 

collaboration skills through the peer work they perform (Beaumont, 2005). 

Finally, we must emphasize the important and effective role that digital technologies play in the 

field of education. These technologies, which include mobile devices (33-41), a variety of ICTs (42–

78), AI & STEM ROBOTICS (79–97), and games (98-101), facilitate and enhance educational 

procedures such as assessment, intervention, and instruction. Additionally, the use of ICTs in 

conjunction with theories and models of metacognition, mindfulness, meditation, and emotional 

intelligence cultivation (102-147), as well as with environmental factors and nutrition [29-32], 
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accelerates and improves educational practices and outcomes more generally, especially in the 

language education domain. 

 

6. References  

[1] Ayakli, C. (2005), in Teacher Education in ELT. Designing Teacher Training Education 

Programmes: From Teacher Training to Teacher Development. Patras : Hellenic Open University. 

[2] Beaumont, M. (2005). Teacher Education in ELT : Key Concepts and Approaches to Teacher 

Training and Education. Patras: Hellenic Open University. 

[3] Boulton-Lewis, G. M., Wilss, L., & Mutch, S. (1996). Teachers as adult learners: Their 

knowledge of their own learning and implications for teaching. Higher Education, 32(1), 89-106. 

[4] Brinko, K. T. (1993). The practice of giving feedback to improve teaching: What is 

effective?. The Journal of Higher Education, 64(5), 574-593. 

[5] Britten, D. (1985). Teacher Training in ELT (part I). Language Teaching, 18(2), 112-128. 

[6] Ellis, R. (1986). Activities and procedures for teacher training. ELT journal, 40(2), 91-99. 

[7] Farrell, T. S. (1999). Reflective practice in an EFL teacher development group. System, 

27(2), 157-172. 

[8] Freeman, D. (1989). Teacher training, development, and decision making: A model of 

teaching and related strategies for language teacher education. TESOL quarterly, 23(1), 27-45. 

[9] Freeman, D., & Richards, J. C. (1993). Conceptions of teaching and the education of second 

language teachers. Tesol Quarterly, 27(2), 193-216. 

[10] Gore, J. M., & Zeichner, K. M. (1991). Action research and reflective teaching in preservice 

teacher education: A case study from the United States. Teaching and teacher education, 7(2), 119-

136. 

[11] Hatton, N., & Smith, D. (1995). Reflection in teacher education: Towards definition and 

implementation. Teaching and teacher education, 11(1), 33-49. 

[12] Hong, C. E., & Lawrence, S. A. (2011). Action research in teacher education: Classroom 

inquiry, reflection, and data-driven decision making. Journal of Inquiry and Action in Education, 4(2), 

1-17. 

[13] John, P. D. (2006). Lesson planning and the student teacher: re‐thinking the dominant model. 

Journal of Curriculum Studies, 38(4), 483-498. 

[14] Kayapinar, U. (2016). A study on reflection in in-service teacher development: Introducing 

reflective practitioner development model. Educational Sciences: Theory & Practice, 16(5). 

[15] Kourkouli, K. (2015). Investigating the effectiveness of the training procedures employed in 

Greek EFL state induction teacher education courses. Research Papers in Language Teaching & 

Learning, 6(1). 

[16] Lawler, P. A. (2003). Teachers as adult learners: A new perspective. New directions for adult 

and continuing education, 2003(98), 15-22. 

[17] Le, P. T. A., & Vásquez, C. (2011). Feedback in teacher education: Mentor discourse and 

intern perceptions. Teacher development, 15(4), 453-470. 

[18] Leitch, R., & Day, C. (2000). Action research and reflective practice: Towards a holistic 

view. Educational action research, 8(1), 179-193. 

[19] Mann, S. (2005). The language teacher's development. Language teaching, 38(3), 103-118. 

[20] Mathew, P., Mathew, P., & Peechattu, P. J. (2017). Reflective practices: A means to teacher 

development. Asia Pacific Journal of Contemporary Education and Communication Technology, 3(1), 

126-131. 

[21] Nunan, D. (2004). Tasks and teacher development. In Task-Based Language Teaching 

(Cambridge Language Teaching Library, pp. 166-180). Cambridge: Cambridge University Press. 

152

Eximia Journal
Vol. 10, 148-165, 2023

ISSN: 2784-0735
www.eximiajournal.com

www.eximiajournal.com
https://techniumscience.com/index.php/socialsciences/index


[22] Ratnawati, R. (2017). Developing a Lesson Plan for Teaching English for Specific Purposes 

To Adult Learners At a Private University. JALL (Journal of Applied Linguistics and Literacy), 1(2), 

33-42. 

[23] Strevens, P. (1974). Some basic principles of teacher training. ELT Journal, 29(1), 19-27. 

[24] Tzotzou, M. D. (2016). Content and process of the major training programme for state EFL 

teachers in Greece: A critical review. Multilingual Academic Journal of Education and Social 

Sciences, 4(1), 13-23. 

[25] Tzotzou, M. D. (2017). Developing an INSET Course for State EFL Teachers in Greece: A 

Process-Oriented Teacher Education Proposal towards Digital Literacy. Multilingual Academic 

Journal of Education and Social Sciences, 5(1), 50-64. 

[26] Ur, P. (1992). Teacher learning. ELT journal, 46(1), 56-61. 

[27] Vélez‐Rendón, G. (2002). Second language teacher education: A review of the literature. 

Foreign language annals, 35(4), 457-467. 

[28] Zeichner, K., & Liston, D. (1987). Teaching student teachers to reflect. Harvard educational 

review, 57(1), 23-49. 

[29] Stavridou Th., Driga, A.M., Drigas, A.S., 2021. Blood Markers in Detection of Autism, 

International Journal of Recent Contributions from Engineering Science & IT (iJES) 9(2):79-86. 

[30] Zavitsanou, A., & Drigas, A. (2021). Nutrition in mental and physical health. Technium Soc. 

Sci. J., 23, 67.  

[31] Driga, A.M., Drigas, A.S. 2019 “Climate Change 101: How Everyday Activities Contribute to 

the Ever-Growing Issue”, International Journal of Recent Contributions from Engineering, Science & 

IT, vol. 7(1), pp. 22-31. https://doi.org/10.3991/ijes.v7i1.10031 

[32] Driga, A.M., and Drigas, A.S. 2019 “ADHD in the Early Years: Pre-Natal and Early Causes 

and Alternative Ways of Dealing.” International Journal of Online and Biomedical Engineering 

(IJOE), vol. 15, no. 13,  p. 95., doi:10.3991/ijoe.v15i13.11203 

[33] Drigas AS, Pappas MA, 2015 A review of mobile learning applications for mathematics. 

International Journal of Interactive Mobile Technologies 9 (3) 

[34] Drigas, A. S.,  and Angelidakis P., 'Mobile Applications within Education: An Overview of 

Application Paradigms in Specific Categories', International Journal of Interactive Mobile 

Technologies(iJIM), vol. 11, no. 4, p. 17, May 2017. https://doi.org/10.3991/ijim.v11i4. 6589 

[35] Stathopoulou, et all 2018, Mobile assessment procedures for mental health and literacy skills 

in education. International Journal of Interactive Mobile Technologies, 12(3), 21-37,  

[36] Drigas, A., Kokkalia, G. & Lytras, M. D. (2015). Mobile and Multimedia Learning in 

Preschool Education. J. Mobile Multimedia, 11(1-2), 119–133. 

[37] Kokkalia G, AS Drigas, A Economou 2016 Mobile learning for preschool education. 

International Journal of Interactive Mobile Technologies 10 (4) 

[38] Stathopoulou A, Karabatzaki Z, Tsiros D, Katsantoni S, Drigas A, 2019 Mobile apps the 

educational solution for autistic students in secondary education Journal of Interactive Mobile 

Technologies 13 (2), 89-101 

[39] Drigas A, DE Dede, S Dedes 2020 Mobile and other applications for mental imagery to 

improve learning disabilities and mental health International Journal of Computer Science Issues 

(IJCSI) 17 (4), 18-23 

[40]  Drigas, A.S., Ioannidou, R.E., Kokkalia, G. and Lytras, M. (2014), “ICTs, mobile learning 

and social media to enhance learning for attention difficulties”, Journal of Universal Computer 

Science, Vol. 20 No. 10, pp. 1499-1510. 

[41] Alexopoulou A, Batsou A, Drigas A, 2020 Mobiles and cognition: The associations between 

mobile technology and cognitive flexibility iJIM 14(3) 146-156 

[42] Drigas, A. S., & Ioannidou, R. E. (2011, September). ICTs in special education: A review. 

In World Summit on Knowledge Society (pp. 357-364). Springer, Berlin, Heidelberg. 

153

Eximia Journal
Vol. 10, 148-165, 2023

ISSN: 2784-0735
www.eximiajournal.com

https://doi.org/10.3991/ijes.v7i1.10031
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&citation_for_view=r2w21SUAAAAJ:eMMeJKvmdy0C
https://doi.org/10.3991/ijim.v11i4.%206589
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:a9-T7VOCCH8C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:xtoqd-5pKcoC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:xtoqd-5pKcoC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:dBIO0h50nwkC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:dBIO0h50nwkC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:sNmaIFBj_lkC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:sNmaIFBj_lkC
www.eximiajournal.com
https://techniumscience.com/index.php/socialsciences/index


[43] Drigas, A. S., J.Vrettaros, L.Stavrou, D.Kouremenos, 2004. E-learning Environment for Deaf 

people in the E-Commerce and New Technologies Sector, WSEAS Transactions on Information 

Science and Applications, Issue 5, Volume 1, November  

[44] Drigas, A.S., Vrettaros, J. and Kouremenos, D. (2004) ‘Teleeducation and e-learning services 

for teaching English as a second language to deaf people, whose first language is the sign language’, 

WSEAS Transactions on Information Science and Applications, Vol. 1, No. 3, pp.834–842. 

[45] Drigas, A., Koukianakis, L., Papagerasimou, Y., 2011, Towards an ICT-based psychology: 

Epsychology, Computers in Human Behavior, 27:1416–1423. 

https://doi.org/10.1016/j.chb.2010.07.045 

[46] Drigas A., Pappas M, and Lytras M., 2016. “Emerging technologies for ict based education 

for dyscalculia: Implications for computer engineering education,” International Journal of 

Engineering Education, vol. 32, no. 4, pp. 1604–1610,  

[47] Drigas, A., Kokkalia, G., & Lytras, M. D. (2015). ICT and collaborative co-learning in 

preschool children who face memory difficulties. Computers in Human Behavior, 51, 645–651.  

[48] Drigas, A. & Kokkalia, G. 2017. ICTs and Special Education in Kindergarten. International 

Journal of Emerging Technologies in Learning 9 (4), 35–42. 

[49] Drigas, A. S., Stavridis, G., & Koukianakis, L. (2004). A Modular Environment for E-

learning and E-psychology Applications. WSEAS Transactions on Computers, 3(6), 2062-2067. 

[50] A Drigas, L Koukianakis, Y Papagerasimou 2011Towards an ICT-based psychology: E-

psychology Computers in Human Behavior 27 (4), 1416-1423 

[51] Drigas, A., Leliopoulos, P.: Business to consumer (B2C) e-commerce decade evolution. Int. J. 

Knowl. Soc. Res. (IJKSR) 4(4), 1–10 (2013) 

[52] Pappas M, Drigas A, Papagerasimou Y, Dimitriou H, Katsanou N, Papakonstantinou S, et al. 

2018; Female Entrepreneurship and Employability in the Digital Era: The Case of Greece. Journal of 

Open Innovation: Technology, Market, and Complexity. 4(2): 15. 

[53] Papanastasiou G., Drigas, A. S.,  Skianis Ch., M. Lytras & E. Papanastasiou, 2018. “Patient-

Centric ICTs based Healthcare for students with learning, physical and/or sensory disabilities,” 

Telemat Inform, vol. 35, no. 4, pp. 654–664, 2018. https://doi. org/10.1016/j.tele.2017.09.002 

[54] Drigas, A., & Kontopoulou, M. T. L. (2016). ICTs based Physics Learning. International 

Journal of Engineering Pedagogy (iJEP), 6(3), 53-59. https://doi.org/10.3991/ijep.v6i3. 53-59 

[55] Papanastasiou, G., Drigas, A., Skianis, C., and Lytras, M. (2020). Brain computer interface 

based applications for training and rehabilitation of students with neurodevelopmental disorders. A 

literature review. Heliyon 6:e04250. doi: 10.1016/j.heliyon.2020.e04250 

[56] Drigas, A. S., John Vrettaros, and Dimitris Kouremenos, 2005. “An e-learning management 

system for the deaf people,” AIKED ’05: Proceedings of the Fourth WSEAS International Conference 

on Artificial Intelligence, Knowledge Engineering Data Bases, article number 28. 

[57] Pappas, M., Demertzi, E., Papagerasimou, Y., Koukianakis, L., Kouremenos, D., Loukidis, I. 

and Drigas, A. 2018. E-Learning for deaf adults from a user-centered perspective. Education Sciences 

8(4)206: 

[58]  Pappas, M., Eleftheria Demertzi, Yannis Papagerasimou, Lefteris Koukianakis, Nikitas 

Voukelatos, and Drigas, A. S.,  2019. Cognitive Based E-Learning Design for Older Adults. Social 

Sciences 8, 1 (Jan. 2019), 6. https://doi.org/10.3390/socsci801000 

[59]  Drigas, A. S., Lefteris Koukianakis 2009: Government online: An e-government platform to 

improve public administration operations and services delivery to the citizen. WSKS (1), volume 

5736 de Lecture Notes in Computer Science, 523–532. Springer,  

[60]  Theodorou, P.; Drigas, A. 2017, ICTs and Music in Generic Learning Disabilities. Int. J. 

Emerg. Technol. Learn. 12(4), 101–110 

[61] Pappas, M.A., & Drigas, A.S. (2015). ICT based screening tools and etiology of dyscalculia. 

International Journal of Engineering Pedagogy, (5)3, 61-66. 

154

Eximia Journal
Vol. 10, 148-165, 2023

ISSN: 2784-0735
www.eximiajournal.com

https://doi.org/10.1016/j.chb.2010.07.045
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:MXK_kJrjxJIC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:MXK_kJrjxJIC
www.eximiajournal.com
https://techniumscience.com/index.php/socialsciences/index


[62] Drigas, A., & Kostas, I. (2014). On Line and other ICTs Applications for teaching math in 

Special Education. International Journal of Recent Contributions from Engineering, Science & IT 

(iJES), 2(4), pp-46. http://dx.doi.org/10.3991/ijes.v2i4.4204 

[63] Alexopoulou, A, Batsou, A, Drigas, A. (2019). Resilience and academic underachievement in 

gifted students: causes, consequences and strategic methods of prevention and intervention. 

International Journal of Online and Biomedical Engineering (iJOE), vol. 15, no. 14, pp. 78. 

[64] Drigas, A. & Ioannidou, R. E. (2013). Special education and ICT's. International Journal of 

Emerging Technologies in Learning 8(2), 41– 47. 

[65] Drigas, A., & Papanastasiou, G. (2014). Interactive White Boards in Preschool and Primary 

Education. International Journal of Online and Biomedical Engineering (iJOE), 10(4), 46–51. 

https://doi.org/10.3991/ijoe.v10i4.3754 

[66] Drigas, A. S. and Politi-Georgousi, S. (2019). Icts as a distinct detection approach for 

dyslexia screening: A contemporary view. International Journal of Online and Biomedical 

Engineering (iJOE), 15(13):46–60. 

[67] Lizeta N. Bakola, Nikolaos D. Rizos, Drigas, A. S., 2019 “ICTs for Emotional and Social 

Skills Development for Children with ADHD and ASD Co-existence” International Int. J. Emerg. 

Technol. Learn., 14(5), 122-131. 

[68] Kontostavlou, E.Z., & Drigas, A.S. (2019). The Use of Information and Communications 

Technology (ICT) in Gifted Students. International Journal of Recent Contributions from 

Engineering, Science and IT, 7(2), 60-67. doi:10.3991/ijes.v7i2.10815 

[69] Drigas, A. S., and Vlachou J. A., 2016. “Information and communication technologies (ICTs) 

and autistic spectrum disorders (ASD),” Int. J. Recent Contrib. Eng. Sci. IT (iJES), vol. 4, no. 1, p. 4, 

https://doi.org/10.3991/ijes.v4i1.5352 

[70] Drigas, A. S., Koukianakis, L, Papagerasimou, Y. (2006) “An elearning environment for 

nontraditional students with sight disabilities.”, Frontiers in Education Conference, 36th Annual. 

IEEE, p. 23-27. 

[71] Drigas A., and Koukianakis L. 2006 An open distance learning e-system to support SMEs e-

enterprising. In proceeding of 5th WSEAS Internationalconference on Artificial intelligence, 

knowledge engineering, data bases (AIKED 2006). Spain 

[72] Drigas A, Petrova A 2014 ICTs in speech and language therapy International Journal of 

Engineering Pedagogy (iJEP) 4 (1), 49-54 

[73] Bravou V, Oikonomidou D, Drigas A, 2022 Applications of Virtual Reality for Autism 

Inclusion. A review Retos 45, 779-785 

[74] Chaidi I, Drigas A, 2022 "Parents' views Questionnaire for the education of emotions in 

Autism Spectrum Disorder" in a Greek context and the role of ICTs Technium Social Sciences 

Journal 33, 73-91 

[75] Bravou V, Drigas A, 2019 A contemporary view on online and web tools for students with 

sensory & learning disabilities  iJOE 15(12) 97 

[76] Drigas A, Vrettaros J, Tagoulis A, Kouremenos D, 2010 Teaching a foreign language to deaf 

people via vodcasting & web 2.0 tools World Summit on Knowledge Society, 514-521 

[77] Chaidi I, Drigas A, C Karagiannidis 2021 ICT in special education Technium Soc. Sci. J. 23, 

187 

[78] Xanthopoulou M, Kokalia G, Drigas A, 2019, Applications for Children with Autism in 

Preschool and Primary Education. Int. J. Recent Contributions Eng. Sci. IT 7 (2), 4-16 

[79] Drigas A, et all 2004 An expert system for job matching of the unemployed Expert Systems 

with Applications 26 (2), 217-224 

[80] Kefalis C and Drigas A. (2019) Web Based and Online Applications in STEM Education. 

International Journal of Engineering Pedagogy (iJEP) 9, 4 (2019), 76– 85. 

[81] Chaidi E, Kefalis C, Papagerasimou Y, Drigas, 2021, Educational robotics in Primary 

Education. A case in Greece, Research, Society and Development 10 (9), e17110916371-

e17110916371 

155

Eximia Journal
Vol. 10, 148-165, 2023

ISSN: 2784-0735
www.eximiajournal.com

http://dx.doi.org/10.3991/ijes.v2i4.4204
https://doi.org/10.3991/ijoe.v10i4.3754
https://doi.org/10.3991/ijes.v4i1.5352
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:4fKUyHm3Qg0C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:_IwLajd9sWMC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:_IwLajd9sWMC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:oQ8ZOKt5vhAC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:oQ8ZOKt5vhAC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:5qfkUJPXOUwC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:5qfkUJPXOUwC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:4OULZ7Gr8RgC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:4OULZ7Gr8RgC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:gVv57TyPmFsC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:edDO8Oi4QzsC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:edDO8Oi4QzsC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:b0M2c_1WBrUC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:Aul-kAQHnToC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:Aul-kAQHnToC
www.eximiajournal.com
https://techniumscience.com/index.php/socialsciences/index


[82] Drigas, A.S., Vrettaros, J., Koukianakis, L.G. and Glentzes, J.G. (2005). A Virtual Lab and e-

learning system for renewable energy sources. Int. Conf. on Educational Tech. 

[83] Vrettaros, J., Tagoulis, A., Giannopoulou, N., & Drigas, A. (2009). An empirical study on the 

use of Web 2.0 by Greek adult instructors in educational procedures. World Summit on Knowledge 

System (WSKS), 49, 164-170. http://dx.doi.org/10.1007/978-3-642-04757-2_18 

[84] Drigas, A., Dourou, A. (2013). A Review on ICTs, E-Learning and Artificial Intelligence for 

Dyslexic's Assistance. iJet, 8(4), 63-67. 

[85] Anagnostopoulou, P., Alexandropoulou, V., Lorentzou, G., Lykothanasi, A., Ntaountaki, P., 

& Drigas, A. (2020). Artificial intelligence in autism assessment. International Journal of Emerging 

Technologies in Learning, 15(6), 95-107. https://doi.org/10.3991/ijet.v15i06.11231 

[86] Pappas, M., & Drigas, A. (2016). Incorporation of artificial intelligence tutoring techniques in 

mathematics. International Journal of Engineering Pedagogy, 6(4), 12–16. 

https://doi.org/10.3991/ijep.v6i4.6063 

[87] Lytra N, Drigas A 2021 STEAM education-metacognition–Specific Learning Disabilities 

Scientific Electronic Archives 14 (10) 

[88] Mitsea E, Lytra N, A Akrivopoulou, A Drigas 2020 Metacognition, Mindfulness and Robots 

for Autism Inclusion. Int. J. Recent Contributions Eng. Sci. IT 8 (2), 4-20 

[89] Stavridis S, D Papageorgiou, Z Doulgeri 2017 Dynamical system based robotic motion 

generation with obstacle avoidance, IEEE Robotics and Automation Letters 2 (2), 712-718 

[90] Kastritsi T, D Papageorgiou, I Sarantopoulos, S Stavridis, Z Doulgeri, 2019 Guaranteed 

active constraints enforcement on point cloud-approximated regions for surgical applications 2019 

International Conference on Robotics and Automation (ICRA), 8346-8352 

[91] Stavridis S, Z Doulgeri 2018 Bimanual assembly of two parts with relative motion generation 

and task related optimization 2018 IEEE/RSJ International Conference on Intelligent Robots and 

Systems … 

[92] Stavridis S, P Falco, Z Doulgeri 2020 Pick-and-place in dynamic environments with a mobile 

dual-arm robot equipped with distributed distance sensors IEEE-RAS 20th International Conference 

on Humanoid Robots (Humanoids)  

[93] Papageorgiou D, S Stavridis, C Papakonstantinou, Z Doulgeri 2021Task geometry aware 

assistance for kinesthetic teaching of redundant robots IEEE/RSJ International Conference on 

Intelligent Robots and Systems … 

[94] Kastritsi T, I Sarantopoulos, S Stavridis, D Papageorgiou, Z Doulgeri Manipulation of a 

Whole Surgical Tool Within Safe Regions Utilizing Barrier Artificial Potentials Mediterranean 

Conference on Medical and Biological Engineering and Computing … 

[95] Stavridis S, D Papageorgiou, L Droukas, Z Doulgeri 2022 Bimanual crop manipulation for 

human-inspired robotic harvesting arXiv preprint arXiv:2209.06074 

[96] Ntaountaki P, et all 2019 Robotics in Autism Intervention. Int. J. Recent Contributions Eng. 

Sci. IT 7 (4), 4-17 

[97] Demertzi E, Voukelatos N, Papagerasimou Y, Drigas A, 2018 Online learning facilities to 

support coding and robotics courses for youth International Journal of Engineering Pedagogy (iJEP) 8 

(3), 69-80 

[98] Chaidi I, Drigas A 2022 Digital games & special education Technium Social Sciences Journal 

34, 214-236 

[99] Doulou A, Drigas A 2022 Electronic, VR & Augmented Reality Games for Intervention in 

ADHD Technium Social Sciences Journal, 28, 159. 

[100] Kokkalia, G., Drigas, A., & Economou, A. (2016). The role of games in special preschool 

education. International Journal of Emerging Technologies in Learning (iJET), 11(12), 30-35. 

[101] Kefalis C, Kontostavlou EZ, Drigas A, 2020 The Effects of Video Games in Memory and 

Attention. Int. J. Eng. Pedagog. 10 (1), 51-61 

156

Eximia Journal
Vol. 10, 148-165, 2023

ISSN: 2784-0735
www.eximiajournal.com

http://dx.doi.org/10.1007/978-3-642-04757-2_18
https://doi.org/10.3991/ijep.v6i4.6063
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:5icHVeHT4IsC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:umqufdRvDiIC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:umqufdRvDiIC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:d1gkVwhDpl0C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:d1gkVwhDpl0C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:9yKSN-GCB0IC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:9yKSN-GCB0IC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:u-x6o8ySG0sC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:u-x6o8ySG0sC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:2osOgNQ5qMEC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:2osOgNQ5qMEC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:qjMakFHDy7sC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:qjMakFHDy7sC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:u5HHmVD_uO8C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:u5HHmVD_uO8C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:UeHWp8X0CEIC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:UeHWp8X0CEIC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:NXb4pA-qfm4C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:kuK5TVdYjLIC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:kuK5TVdYjLIC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=200&pagesize=100&citation_for_view=r2w21SUAAAAJ:Zp9IZb6oESQC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:LGh1lRt-7sUC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:LGh1lRt-7sUC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:XvxMoLDsR5gC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:XvxMoLDsR5gC
www.eximiajournal.com
https://techniumscience.com/index.php/socialsciences/index


[102] Drigas, A., & Mitsea, E. (2020). The 8 Pillars of Metacognition. International Journal of 

Emerging Technologies in Learning (iJET), 15(21), 162-178. https://doi.org/10.3991/ijet. 

v15i21.14907 

[103] Drigas, A. S., and M. Pappas, 2017. “The Consciousness-Intelligence-Knowledge Pyramid: 

An 8x8 Layer Model,” International Journal of Recent Contributions from Engineering, Science & IT 

(iJES), vol. 5, no.3, pp 14-25, https://doi.org/10.3991/ijes.v5i3.7680 

[104] Drigas A, Karyotaki M (2017) Attentional control and other executive functions. Int J Emerg 

Technol Learn iJET 12(03):219–233 

[105] Drigas A, Karyotaki M 2014. Learning Tools and Application for Cognitive Improvement. 

International Journal of Engineering Pedagogy, 4(3): 71-77. From (Retrieved on 13 May 2016) 

[106] Drigas, A., & Mitsea, E. (2021). 8 Pillars X 8 Layers Model of Metacognition: Educational 

Strategies, Exercises &Trainings. International Journal of Online & Biomedical Engineering, 17(8). 

https://doi.org/10.3991/ijoe.v17i08.23563 

[107] Drigas A., Papoutsi C. (2020). The Need for Emotional Intelligence Training Education in 

Critical and Stressful Situations: The Case of COVID-19. Int. J. Recent Contrib. Eng. Sci. IT 8(3), 

20–35. 10.3991/ijes.v8i3.17235 

[108] Drigas, A., & Mitsea, E. (2020). The Triangle of Spiritual Intelligence, Metacognition and 

Consciousness. International Journal of Recent Contributions from Engineering, Science & IT (iJES), 

8(1), 4-23. https://doi.org/10.3991/ijes.v8i1.12503 

[109] Kokkalia, G., Drigas, A. Economou, A., & Roussos, P. (2019). School readiness from 

kindergarten to primary school. International Journal of Emerging Technologies in Learning, 14(11), 

4-18. 

[110] Pappas M, Drigas A. 2019; Computerized Training for Neuroplasticity and Cognitive 

Improvement. International Journal of Engineering Pedagogy.9(4):50-62 

[111] Papoutsi, C. and Drigas, A. (2017) Empathy and Mobile Applications. International Journal 

of Interactive Mobile Technologies 11(3). 57. https://doi.org/10.3991/ijim.v11i3.6385 

[112] Papoutsi, C. & Drigas, A. (2016). Games for Empathy for Social Impact. International Journal 

of Engineering Pedagogy 6(4), 36-40. 

[113] Karyotaki, M., & Drigas, A.  (2015). Online and other ICT Applications for Cognitive 

Training and Assessment. International Journal of Online and Biomedical Engineering. 11(2), 36-42. 

[114] Papoutsi, C., Drigas, A., & Skianis, C. (2019). Emotional intelligence as an important asset 

for HR in organizations: Attitudes and working variables. International Journal of Advanced 

Corporate Learning, 12(2), 21–35. https://doi.org/10.3991/ijac.v12i2.9620 

[115] Chaidi I.  Drigas, A. S., 2020. “Autism, Expression, and Understanding of Emotions: 

Literature Review,” Int. J. Online Biomed. Eng., vol. 16, no. 02, pp. 94–111, https://doi.org/ 

10.3991/ijoe.v16i02.11991 

[116] Drigas, A. S., & Karyotaki, M. (2019). A Layered Model of Human Consciousness. 

International Journal of Recent Contributions from Engineering, Science & IT (iJES), 7(3), 41- 50. 

https://doi.org/10.3991/ijes.v7i3.11117 

[117] Drigas, A. S., Karyotaki, M., & Skianis, C. (2018). An Integrated Approach to Neuro-

development, Neuroplasticity and Cognitive Improvement. International Journal of Recent 

Contributions from Engineering, Science & IT (iJES), 6(3), 4-18. 

[118] Karyotaki M.  and Drigas, A. S., 2016. “Latest trends in problem solving assessment,” 

International Journal of Recent contributions from Engineering, Science & IT (iJES), vol. 4, no. 2, 4-

10. 

[119] Mitsea E., Drigas, A. S., and Mantas P., 2021. Soft Skills & Metacognition as Inclusion 

Amplifiers in the 21st Century,” Int. J. Online Biomed. Eng. IJOE, vol. 17, no. 04, Art. no. 04, 

https://doi.org/10.3991/ijoe.v17i04.20567 

[120] Angelopoulou, E.  Drigas, A. (2021). Working Memory, Attention and their Relationship: A 

theoretical Overview. Research. Society and Development, 10(5), 1-8. https://doi.org/10.33448/rsd-

v10i5.15288 

157

Eximia Journal
Vol. 10, 148-165, 2023

ISSN: 2784-0735
www.eximiajournal.com

https://doi.org/10.3991/ijet.%20v15i21.14907
https://doi.org/10.3991/ijet.%20v15i21.14907
https://doi.org/10.3991/ijim.v11i3.6385
https://doi.org/10.3991/ijac.v12i2.9620
https://doi.org/10.3991/ijoe.v17i04.20567
https://doi.org/10.33448/rsd-v10i5.15288
https://doi.org/10.33448/rsd-v10i5.15288
www.eximiajournal.com
https://techniumscience.com/index.php/socialsciences/index


[121] Tourimpampa, A., Drigas, A., Economou, A., & Roussos, P. (2018). Perception and text 

comprehension. It’sa matter of perception! International Journal of Emerging Technologies in 

Learning (iJET). 13(7) 

[122] Drigas A, Mitsea E 2020 A metacognition based 8 pillars mindfulness model and training 

strategies. International Journal of Recent Contributions from Engineering, Science & IT  8(4), 4-17. 

[123] Papoutsi C, Drigas A, C Skianis 2021 Virtual and augmented reality for developing emotional 

intelligence skills Int. J. Recent Contrib. Eng. Sci. IT (IJES) 9 (3), 35-53 

[124] Kapsi S, Katsantoni S, Drigas A 2020 The Role of Sleep and Impact on Brain and Learning. 

Int. J. Recent Contributions Eng. Sci. IT 8 (3), 59-68 

[125] Drigas A, Mitsea E, Skianis C 2021 The Role of Clinical Hypnosis and VR in Special 

Education International Journal of Recent Contributions from Engineering Science & IT (iJES) 9(4), 

4-17. 

[126] V Galitskaya, A Drigas 2021 The importance of working memory in children with 

Dyscalculia and Ageometria Scientific Electronic Archives 14 (10) 

[127] Chaidi I, Drigas A 2020 Parents' Involvement in the Education of their Children with Autism: 

Related Research and its Results International Journal Of Emerging Technologies In Learning (Ijet) 

15 (14), 194-203. 

[128] Drigas A, Mitsea E 2021 Neuro-Linguistic Programming & VR via the 8 Pillars of 

Metacognition X 8 Layers of Consciousness X 8 Intelligences Technium Soc. Sci. J. 26, 159 

[129] Drigas A, Mitsea E 2022 Conscious Breathing: a Powerful Tool for Physical & 

Neuropsychological Regulation. The role of Mobile Apps Technium Social Sciences Journal 28, 135-

158 

[130] Drigas A, Mitsea E, C Skianis 2022 Clinical Hypnosis & VR, Subconscious Restructuring-

Brain Rewiring & the Entanglement with the 8 Pillars of Metacognition X 8 Layers of Consciousness 

X 8 Intelligences. International Journal of Online & Biomedical Engineering (IJOE) 18 (1) 

[131] Drigas A, Karyotaki M 2019 Attention and its Role: Theories and Models. International 

Journal of Emerging Technologies in Learning 14 (12), 169-182 

[132] Drigas A, Karyotaki M 2019 Executive Functioning and Problem Solving: A Bidirectional 

Relation. International Journal of Engineering Pedagogy (iJEP) 9 (3) 

[133] Bamicha V, Drigas A 2022 ToM & ASD: The interconnection of Theory of Mind with the 

social-emotional, cognitive development of children with Autism Spectrum Disorder. The use of ICTs 

as an alternative form of intervention in ASD Technium Social Sciences Journal 33, 42-72 

[134] Drigas A, Mitsea E, C Skianis 2022 Neuro-Linguistic Programming, Positive Psychology & 

VR in Special Education. Scientific Electronic Archives 15 (1) 

[135] Drigas A, Mitsea E, Skianis C.  2022 Virtual Reality and Metacognition Training Techniques 

for Learning Disabilities SUSTAINABILITY 14(16), 10170 

[136] Drigas A,. Sideraki A. 2021 Emotional Intelligence in Autism Technium Soc. Sci. J. 26, 80 

[137] Drigas A, Mitsea E, Skianis C.. 2022 Subliminal Training Techniques for Cognitive, 

Emotional and Behavioural Balance. The role of Εmerging Technologies Technium Social Sciences 

Journal 33, 164-186 

[138] Bakola L, Drigas A, 2020 Technological development process of emotional Intelligence as a 

therapeutic recovery implement in children with ADHD and ASD comorbidity. . International Journal 

of Online & Biomedical Engineering, 16(3), 75-85 

[139] Bamicha V, Drigas A, 2022 The Evolutionary Course of Theory of Mind - Factors that 

facilitate or inhibit its operation & the role of ICTs Technium Social Sciences Journal 30, 138-158 

[140] Karyotaki M, Bakola L, Drigas A,  Skianis C, 2022 Women’s Leadership via Digital 

Technology and Entrepreneurship in business and society Technium Social Sciences Journal. 28(1), 

246–252. 

[141] Drigas A, Bakola L, 2021The 8x8 Layer Model Consciousness-Intelligence-Knowledge 

Pyramid, and the Platonic Perspectives International Journal of Recent Contributions from 

Engineering, Science & IT (iJES) 9(2) 57-72 

158

Eximia Journal
Vol. 10, 148-165, 2023

ISSN: 2784-0735
www.eximiajournal.com

https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:ODE9OILHJdcC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:ODE9OILHJdcC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:artPoR2Yc-kC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:artPoR2Yc-kC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:QYdC8u9Cj1oC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:sJsF-0ZLhtgC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:sJsF-0ZLhtgC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:gKiMpY-AVTkC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:gKiMpY-AVTkC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:mNrWkgRL2YcC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:mNrWkgRL2YcC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:F1b5ZUV5XREC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:F1b5ZUV5XREC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:cpgjJtNNFA0C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:cpgjJtNNFA0C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:buQ7SEKw-1sC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:buQ7SEKw-1sC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:buQ7SEKw-1sC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:Usae8uB1euoC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:xMZGxf1v-3YC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:xMZGxf1v-3YC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:N2osnxbUuuUC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:N2osnxbUuuUC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:N2osnxbUuuUC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:6yz0xqPARnAC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:6yz0xqPARnAC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:5bFWG3eDk9wC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:5bFWG3eDk9wC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:Ak0FvsSvgGUC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:WmQWPPBrFVcC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:WmQWPPBrFVcC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:WJVC3Jt7v1AC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:WJVC3Jt7v1AC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:ult01sCh7k0C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:ult01sCh7k0C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:LpHykl0McycC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:LpHykl0McycC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:V-j82LJCZ3MC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:V-j82LJCZ3MC
www.eximiajournal.com
https://techniumscience.com/index.php/socialsciences/index


[142] Karyotaki M, Drigas A, 2016 Online and Other ICT-based Training Tools for Problem-

solving Skills. International Journal of Emerging Technologies in Learning 11 (6) 

[143] Mitsea E, Drigas A,, Skianis C, 2022 Breathing, Attention & Consciousness in Sync: The role 

of Breathing Training, Metacognition & Virtual Reality Technium Social Sciences Journal 29, 79-97 

[144] Mitsea E, Drigas A, Skianis C, 2022 ICTs and Speed Learning in Special Education: High-

Consciousness Training Strategies for High-Capacity Learners through Metacognition Lens Technium 

Soc. Sci. J. 27, 230 

[145] Drigas A, Karyotaki M, Skianis C, 2017 Success: A 9 layered-based model of giftedness 

International Journal of Recent Contributions from Engineering, Science & IT 5(4) 4-18  

[146] Drigas A, Papoutsi C, 2021,Nine Layer Pyramid Model Questionnaire for Emotional 

Intelligence, International Journal of Online & Biomedical Engineering 17 (7) 

[147] Drigas A, Papoutsi C, Skianis, 2021, Metacognitive and Metaemotional Training Strategies 

through the Nine-layer Pyramid Model of Emotional Intelligence, International Journal of Recent 

Contributions from Engineering, Science & IT (iJES) 9.4 58-76 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

159

Eximia Journal
Vol. 10, 148-165, 2023

ISSN: 2784-0735
www.eximiajournal.com

https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:kzcrU_BdoSEC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:kzcrU_BdoSEC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:BHd7YmozNHgC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:BHd7YmozNHgC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:PVgj2kMGcgYC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:PVgj2kMGcgYC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:EYYDruWGBe4C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:4X0JR2_MtJMC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:4X0JR2_MtJMC
www.eximiajournal.com
https://techniumscience.com/index.php/socialsciences/index


 

Appendix  

The training plan 

                                    ‘How to say goodbye to bullying at school’ 

 

Aim:      To develop teacher-trainees' awareness of bullying at school 

               To encourage teacher-trainees to deal with bullying at school 

Trainee profile: In-service teacher-trainees working at elementary schools 

Number of trainees: 30 

Time: 6 hours 

Materials: YouTube video, Storyjumper, a laptop, a projector, a camera, a photo,  two tasksheets 

 

Specific objectives:  

1. To make trainees aware of bullying at school 

2. To develop trainees’ empathy concerning the bullied students at schools 

3. To enhance trainees’ interaction and collaboration skills 

4. To increase trainees’ autonomy 

 

Task   Procedure Interaction Objectives Time 

 

 

 

      1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pre-speaking stage  

 

Trainer introduces 

the topic of the 

program and asks 

trainees to work in 

groups and write 

down as many words 

as they can related to 

bullying at school 

(brainstorming task). 

 

 

 

Trainer hands in the 

tasksheets to all 

trainees. There are 

two different ones 

(tasksheet A and 

 

 

 

 Trainer-    

trainees in 

groups  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

To activate trainees’ 

background schemata. 

 

To enhance their 

collaboration skills. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 20 min 

 

 

 

 

 

 

 

 

 

 

 

 

2 min 
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      2 

tasksheet B). 

 

 

Trainees look at the 

picture of the first 

task 

carefully and 

prepare themselves 

to answer the 

questions that 

follow. 

 

 

Trainees cooperate 

and answer the 

questions about 

bullying in pairs. 

They exchange 

feedback. 

 

 

 

 

 

  

 

Individual work 

 

 

 

 

 

 

 

 

 

 Pair work 

 

 

 

 

 

 

To activate trainees’ 

background schemata. 

 

To  foster their prediction 

skills.  

 

 

 

 

 

 

To motivate trainees to 

interact with their 

classmates.  

 

 

 

 

 

 

2 min 

 

 

 

 

 

 

 

 

 

 

10 min 

 

 

 

    3 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

    4 

While-speaking 

stage 

 

Trainees watch a 

YouTube video on 

bullying and take 

notes as victims or 

victimizers, 

according to their 

tasksheets. 

 

 

 

 

 

 

 

 

Trainees present the 

story they watched 

in pairs from the 

victim’s / 

victimizer’s 

perspective to their 

peers. They 

exchange feedback. 

 

 

The trainer sets the 

scene: 

 

 

 

Individual work 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pair work 

 

 

 

 

 

 

 

 

 

 

  Pair work 

 

 

 

To motivate trainees  

through the use of 

technology.  

 

To create a ‘real-life’ 

context. 

 

Skills integration (listening 

and writing). 

 

To check comprehension. 

 

 

 

To encourage trainees to 

give an overall presentation 

of the story, from both 

perspectives.  

 

 

 

 

 

 

 

To encourage trainees act 

out a ‘real-life’ dialogue. 

 

 

 

15 min 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

10 min 

 

 

 

 

 

 

 

 

 

 

15 min 
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 Trainees imagine 

they are a 12-year-

old bullied student, 

who visits a 

psychologist to talk 

about the last 

bullying experience 

he/ she had at 

school. The 

psychologist asks 

questions about the 

incident and they are 

supposed to offer 

detailed information 

about that day 

though a 15-minute 

dialogue in pairs.  

 

 

To enhance pair work. 

 

To create a ‘real-life’ 

 communicative setting. 

 

To promote trainees’ 

interaction. 

 

 

 

 

    5 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Post-speaking stage 

 

Trainees decide to 

engage in a second 

role-playing activity. 

They imagine that a 

16-year-old boy 

makes fun of one of 

their classmates all 

the time and in 

groups of 4 (bully, 

bullied, classmate, 

headmaster), they 

are required to 

engage in a 20-

minute- role-playing 

activity, reporting 

this bullying activity 

to the headmaster of 

their school, offering 

valuable piece of 

information and 

feedback. 

 

 

 

 

 Group work 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

To encourage trainees 

engage in a role- playing 

activity. 

 

To enhance group work. 

 

 To create a ‘real-life’ 

communicative situation. 

 

To promote trainees’ 

interaction. 

 

 

 

 

 

 

 

 

 

 

  

 

 

20 min 
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  6  

 

 

 

 

 

 

 

 

 

 

   7 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

    8 

 

 

 

 

 

 

 

 

 

 

    9 

 

 

 

 

 

 

Trainees form buzz 

groups and discuss 

the last bullying 

activity, expressing 

their feelings and 

their possible 

reactions. 

 

 

 

 

Then, trainees form 

cross-over groups 

and collect 

numerous ideas to 

create an anti-

bullying song 

suitable for the class 

context. Through 

this jigsaw learning 

activity, all 

participants offer 

their knowledge in 

different areas of the 

topic equally. 

 

 

 

Afterwards, they 

form 6 groups of 5 

trainees and they 

cooperate in order to 

make a creative 

poster with quotes 

and phrases against 

bullying at school. 

 

 

Then, in the same 

groups they assign 

different roles to 

each other and they 

make their own 

online fairytales 

using a webtool, 

called 

‘Storyjumper’. In 

their books, they add 

pictures of the 

posters they created 

 

 

 

 

 

  Group work 

 

 

 

 

 

 

 

 

 

 

  Group work 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Group work 

 

 

 

 

 

 

 

 

 

 

 Group work 

 

 

 

 

 

 

 

 

 

To enhance group work. 

 

 To create a ‘real-life’ 

communicative situation. 

 

To promote trainees’ 

interaction. 

 

 

 

To enhance group work. 

 

 

To promote trainees’ 

interaction. 

 

To develp trainees’ 

creativity. 

 

 

 

 

 

 

 

 

 

 

To enhance group work. 

 

To promote trainees’ 

interaction. 

 

To develp trainees’ 

creativity and freedom to 

expression. 

 

 

 

To enhance group work. 

 

To promote trainees’ 

interaction. 

 

To develp trainees’ 

creativity. 

 

 

 

 

 

 

20 min 

 

 

 

 

 

 

 

 

 

 

40 min 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

30 min 

 

 

 

 

 

 

 

 

 

 

120 min 
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   10 

previously and the 

lyrics of the songs 

they wrote, so as to 

give a more personal 

character to them. 

 

 

 

Finally, trainees 

choose a 

representative of 

every group and 

he/she gives a 

lecturette to 

everyone, sharing 

information about 

their book, the 

problems that 

bullying can bring to 

humans/ students 

and the possible 

solutions to it. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Individual work 

To motivate them through 

the use of technology. 

 

 

 

 

 

 

 

 

 

 

 

To practice presentation/ 

demonstration skills. 

 

To sum up the most 

important solutions to 

bullying. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

30 min 

 

 

Appendix ii 

Tasksheet A 

 

 Pre-speaking stage: 

 1. Look at the photo carefully and in pairs, discuss the following: 

a. Who and where are they? 

b. What is this photo about? 

c. Have you or any of your friends ever been in a similar situation? How did you react? 

 

 

164

Eximia Journal
Vol. 10, 148-165, 2023

ISSN: 2784-0735
www.eximiajournal.com

www.eximiajournal.com
https://techniumscience.com/index.php/socialsciences/index


 While-speaking stage: 

 2. Watch the following YouTube video called ‘Bullying- Stop  it’  

(https://www.youtube.com/watchv=FYVvE4tr2BI&t=15s&ab_channel=TheChurchofJesusChristofLa

tter-daySaints)    and take notes. Then, in pairs present the story from the victim’s perspective to your 

classmates.  

                 

                                Bullied  

              People involved: 

              Place: 

              Time: 

              Incident: 

              Frequency: 

              My feelings: 

              The bully’s feelings: 

              Solution: 

               

 

 

 

 3. Imagine you are a 12-year-old bullied student and you visit a psychologist to talk about your latest 

bullying experience at school. The psychologist asks questions to find out what happened, who was 

involved in it and what were/ are your feelings. The victim gives detailed information about that day. 

Work in pairs to act out a 15-minute dialogue.  

 

Post -speaking stage: 

4. Imagine that a 16-year-old boy calls another student ‘dirty’, makes fun of him all the time, asks 

from their classmates to ignore him and knocks into him on purpose. In groups of 4 (bully, bullied, 

classmate, headmaster), you are required to engage in a 20-minute- role-playing activity, reporting 

this bullying activity to the headmaster of the school, offering valuable piece of information and 

details. 
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